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Abstract 


Developing strong reading skills, allow students to acquire more vocabulary and 
learn about the world. In order to learn how to read, early readers require direct instruction 
to learn phonics by using an explicit and systematic method. The purpose of the synthetic 
phonics approach is to identify the individual sound of each letter and also to understand 
how to blend those sounds together in order to read words. Some strategies used to 
enhance reading and writing skills using phonics involve rhythm, repetition, and physical 
activities in a format of games and attractive materials. This paper summarizes research to 
understand the benefits of the synthetic phonics approach, what are the major differences 
between English and Spanish phonics to have a better understanding of why ESL students 
struggle when acquiring a second language and why is beneficial to introduce phonics in a 
playful manner. Finally, a handbook is presented to teachers to be used as a resource to 


apply in their phonics lessons with different strategies to enhance reading. 
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Chapter 1: Introduction 


“Teaching and learning in the 21st century is filled with challenges and opportunities, 
especially when teaching students for whom English is a new language” (Peregory & Boyle, 
2013, p. 3). For all learners, literacy development is a complex process that takes a long time, 
and it is gradual to ensure the acquisition of reading and writing skills. 

English is a difficult language to read and spell. The language has more sounds than 
letters, making it a complex system. The English alphabet has 26 letters, but the English 
language has 44 sounds. For English as a second language (ESL) students, it gets more 
complicated because they get confused with their native language. In the case of the Spanish 
alphabet, it has 27 letters, but only 30 sounds; it does not have as many sounds as the English 
alphabet. 

Many educators can agree how essential reading is as a developmental skill. However, in 
terms of agreeing what is the best method to teach it, we will certainly find a few differences. For 
decades there has been a “reading war” in the field of education about which is the best approach 
to teach how to read and write in English. For example, “The two most popular approaches 
around this reading war are phonics-based reading and the whole language approach” (Clark, 
2013). 

As a result of my experience as an ESL teacher, I have noticed how my students’ native 
language phonetics often get in the way of learning English, or their lack of knowledge leads 
them to not being able to identify certain patterns to make the reading and writing in English 


process easier. I have been teaching English as a second language (ESL) for almost eight years, 


having the majority of my teaching experience in first grade. I also had a four-year experience 
teaching Spanish in a full immersion school located in Raleigh, North Carolina. Currently, I am 
teaching second grade for the first time in an ESL classroom in my hometown Santiago, Chile. 
Since I am back teaching English to Spanish native speakers, I have realized how much they 
struggle in reading and writing because of their lack of phonemic awareness. Students still use 
their Spanish phonetics to read and write in English, not only affecting their fluency while 
reading but also their reading comprehension, because the words they are facing do not make 
sense. Hence the importance of developing skills that will support decoding, as well as 
comprehension. During this current experience, students have been engaged through different 
activities involving games, movements and exploration focused on improving their phonological 
awareness. 

Research shows that in order to accomplish a context in which every child can read and 
write in English, we need to teach them phonics in a systematic and explicit approach. Thus, 
“Research has consistently and comprehensively shown that systematic, phonics instruction by a 
teacher is the most effective and successful way of teaching children to read” (Davis, 2013). This 
is known as a synthetic phonics approach 

Synthetic phonics is a method of teaching children to read English. Children learn to 
sound out the letters of a word and then to put those sounds together in order to read the word. 
The word “synthetic” in a literacy context means to combine sounds together to make a word. 
When children are able to become more familiar with the sounds they are learning and using to 
read words, they also learn how to listen and how to identify specific sounds that will support 


them when they need to write and spell words (Wilson, 2016). 


In this paper, I describe the effectiveness of synthetic phonics to improve reading and 
writing skills in ESL students by creating a handbook with a compilation of different games and 
strategies that will be useful to ESL teachers to apply with their students. This set of games 
contains interactive activities, with strategies of repetition and where students can explore and 
work with others. To do this, I read and compiled information that guided me to understand the 
benefits of using synthetic phonics approach in an ESL elementary school classroom versus the 
whole language approach. Additionally, I investigated the advantages of the use of games in 
elementary schools and how this can lead to more significant and effective learning for students. 
ESL elementary school students and teachers will benefit from this project considering that it 
offers an attractive tool to be used in the classroom to improve their reading and writing skills in 


a second language. 


Chapter 2: Literature Review 


In this chapter I examine research related to the best practices for teaching reading and 


writing to ESL students in the elementary classroom by using a synthetic phonics approach. 


First, I discuss the best approach to teaching English language reading, the phonics-based or 
whole language approach. Next, I move into the differences between English and Spanish 
phonetics in order to understand why ESL students struggle and might be confused when 
learning how to read in both languages. Finally, I conclude with exploring the benefits of games 


in the elementary classroom and how they are important for student engagement. 


Synthetic Phonics Versus Whole Language Approach 


There has been a long-term debate about two different approaches to teach children how 
to read. Even though there are some variations of these approaches, they are mostly represented 
as phonics versus whole language (Baker, 2008). In 1986, Goodman described the whole 
language approach by saying that reading is a natural process and that it does not require direct 
instruction; however, in 1996, Daniels mentioned that as for people reading and writing is not 


innate, they need to be trained (Robinson, n.d.). 


Synthetic Phonics Approach 

According to Papp (2020), research and theory demonstrate that the teaching of phonics 
can enhance decoding, spelling, comprehension, and accuracy when reading among early readers 
in their first language (L1) and is also beneficial for English as a second language (ESL) students 
who struggle with learning a new language. 

Synthetic phonics is also known as blended phonics (Papp, 2020). The purpose of the 
synthetic phonics approach is to identify the individual sound of each letter and also to 
understand how to blend those sounds together in order to make words (Baker, 2008). This 
teaching approach is described as a skills-based approach that benefits students through direct 
instruction, focusing on the letters, syllables, and sounds of English (Baker, 2008). The phonics 
approach requires that the reading instruction starts with the most basic components of words 
(letters of the alphabet and phonemes), and when students practice, they are able to blend 


individual sounds to make words and eventually pronounce them in a text (Baker 2008). 


The English writing system is alphabetic; therefore, early readers must learn how the 
letters of the alphabet sound individually and in a combination, understanding that they represent 
the sounds of spoken language (Rose, 2006). The Great Britain National Curriculum stated that 
students need to read with accuracy by showing the ability to blend sounds and to read 
unfamiliar words. These unfamiliar words are expected to be recognized according to the 


grapheme-phoneme correspondence (GPC) that have been taught (Davis, 2013). 


They must develop the skill to synthesize or blend the sounds to read words and be able 
to break up or segment the sound in words to be capable of spelling (Rose, 2006). For early 


learners, the synthetic phonics approach should be taught in an explicit and systematic sequence. 


In a synthetic approach, children learn GPC in a clear manner, considering an incremental 


sequence (Davis, 2013) 


Learning to read and write in English might be harder than reading and writing in other 
languages because of the relationship between sounds and letters; hence it is important to teach 
phonics systematically and explicitly, especially because children will not understand this 
relationship without explicit guidance (Rose, 2006). Experts in the field of education highlighted 
that in the course of students learning phonics, they begin to self-teach and they are more likely 
to keep reading to strengthen their skills (Rose, 2006). Consequently, the use of phonics helps 
students develop effortless reading and they are able to focus on their reading comprehension 


(Rose, 2006). 


When teachers teach reading and writing to young learners, it is also crucial to consider 
the age in which the phonic work is introduced (Baker, 2008). According to Rose (2006), 
sufficient evidence supports the idea that, for most children, the appropriate age to begin with 
this synthetic phonics is around five years old, and perhaps earlier for some children. Even better 
results are obtained if the young learner is fully engaged in developing phonological awareness 
within a language-rich environment and curriculum (Rose, 2006). This work can be explored 
with the power of play, songs, rhymes, and stories with the purpose of familiarizing children 
with letters, sounds and words (Hidajat, Susanto & Iskandar, 2017) Talking to adults also 
increases young learner’s vocabulary and their interest in reading (Rose, 2006). These pre- 
writing activities provide the opportunity to observe and assess what children are capable of 
doing in terms of linguistic skills (Rose, 2006). In this manner, an early instruction in synthetic 


phonics is beneficial for learning how to read. (Rose, 2006). 


Whole Language Approach 


This approach understands language as a “whole”, meaning that if we focus on separating 
words into individual sounds or in learning grammar rules, we lose the heart of what language 
should be (Dixon & Tuladhar, 1996). According to Dixon and Tuladhar (1996), teaching 
students how to read is not an isolated skill of learning letters and sounds, instead it is a 
connection between life experiences and significant opportunities that involve speaking, 
listening, and writing. Thus, Dixon and Tuladhar (1996) argued that “The skill for reading and 
writing does not begin with the letters of the alphabet. It begins with the desire to get 


information, send messages, record knowledge and develop ideas” (p. 10). 


Goodman, who was a reference in the developing of the whole language approach to 
reading (ILA, 2020), declared in 1967, that early readers did not need much direct instruction to 
be able to decode letters and sounds. He believed that learners have the capability to decode 
letters, words and phrases by reading them in meaningful texts and making inferences about the 
language (Baker, 2008). Goodman also named this process the “psycholinguistic guessing 
game”. He accepted that even though students make mistakes recognizing words, and with 
spelling and pronunciation, ultimately, they will develop the ability to figure out the meaning of 
words by using cues and their own background knowledge (Baker, 2008). Contrary to what the 
phonics-based approach states, the whole language approach recognizes reading as a natural 
process that does not require direct instruction (Robinson, n.d.). With this approach, it is 
important for students to be surrounded by a literate classroom, with relevant and attractive texts. 


(Baker, 2008) 


In 1989, Heald-Taylor stated that 


Whole language instruction operates from the premise that youngsters acquire language 
rather that learn it through direct teaching; that language learning is child-centered, not 
teacher-dominated; that language is integrated rather than fragmented; that children learn 
by talking and doing rather than through passive listening. (Brooks & Brooks, 2005, p. 


271). 


In the whole language approach, students are the main focus of the planned classroom 
activities (Brooks & Brooks, 2005). Students are able to interact in different ways by using 
strategies that involve solving problems, and require listening, reading, writing, and speaking, 


among other skills. (Brooks & Brooks, 2005). 


Educators’ objectives are to provide a rich environment where students feel invited to 
develop their language skills at their own and appropriate developmental pace (Hempenstall, 
1997). In other words, teachers provide a variety of learning activities and opportunities to 
persuade children’s active participation (Yoo, 1998). Teachers who apply the whole language 
approach in their classrooms create an environment where students can learn words, sentences 


and stories in a natural context and not by memorizing letters and sounds (Yoo, 1998). 


Differences Between English and Spanish Phonics 


According to Baker (2008), researchers have stated that English is a difficult language to 
learn because of all its irregularities. It has 26 letters but around 44 phonemes with different 
combinations. For instance, the phoneme /f/ is spelled in different ways depending on the word 


(fox, elephant and rough). Instead, Baker (2008) clarified that the Spanish language has 30 


letters, including 5 vowels, 22 consonants and only 3 digraphs (combination of two letters that 
represent a sound). Because of its one-to-one correspondence among letters and sounds, Spanish 


becomes a more transparent language to learn (Baker, 2008). 


Regarding English as a second language (ESL) students, there has been a discussion 
whether the phonological system and literacy skills from their first language (L1) influence the 
process of learning how to read and write in a second language (L2) (Papp, 2020). “The sound 
system of Spanish may influence the beginning writing behaviors of English language learners 


who come from Spanish speaking backgrounds” (Helman, 2004, p. 452). 


ESL readers from different backgrounds will use a variety of strategies from their first 
language reading and writing system to learn English (Papp, 2020). For instance, Spanish 
students have more difficulties recognizing words because their language system is mainly 
phonetic, and do not try to identify the whole word (Papp, 2020). Regardless of this, 
phonological awareness can become a strength for ESL learners as they are able to transfer their 
knowledge into learning a new language (Papp, 2020). Students who have develop their 
phonological awareness are able to understand the connection between sounds and symbols in 


different languages (August, Calderon & Carlo, 2002). 


One of the most difficult challenges ESL students must overcome when learning English 
is to master pronunciation. The Spanish and English languages have differences in their sound- 
to-letters correspondences, number of phonemes, and articulation (Uribe, et.al., 2019). There are 
also differences between English and Spanish that may affect the abilities of decoding and 


spelling (Colorin Colorado, 2007). 
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Understanding and comparing the sounds of the Spanish and English alphabet will 
explain some difficulties that ESL students have to overcome in order to identify sounds in 
English. Developing phonological awareness is crucial to develop reading and writing skills 


(Helman, 2004). 


Helman (2004) explained that English and Spanish share many of the same phonemes 
and consonant sounds; however, both languages have sounds that they do not recognize from the 
other and that are spelled differently. Helman (2004) described certain consonant clusters that are 


used in both languages; these consonant blends include pl, pr, br, tr, dr, cl, cr, gl, gr, fl, and fr. 


On the other hand, Helman (2004) also mentioned that there are several consonant sounds 
that might exist in one language but not in the other one. This becomes a difficulty for Spanish 
speakers who are learning English. Some phonemes and blends that exist in English but not in 
Spanish, and that might cause problems for ESL students are the following (Helman, 2004, p. 


454): 


e Das in the word den: In Spanish /d/ sounds similar to /th/ and students substitute that 
sound. They might also use the /t/ or /r/ sound. 

e Jasin the word juice: In Spanish this sound does not exist, it is substituted with the /ch/ 
sound. 

e Rasin the word rope: In Spanish /r/ as a strong sound. Spanish speakers roll the r like in 
the Spanish words rosa or carro. 

e There are other sounds that Spanish speakers tend to substitute. They substitute /b/ for /v/, 
/z/ for /s/, /th/ for /t/, and /ch/ for /sh/, among others. 

Furthermore, there are more English sounds that do not exist in Spanish (Colorin Colorado, 2007): 


e Vowel digraphs: ou, ow, eigh, au, aw, 00 
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e Consonant digraphs: sh, th, wh, ph 

e Consonant blends: sl, sm, sts, scr, spr, str 

e Initial sounds: kn, qu, wr, sk 

e Final sounds: ck, ng, gh 

e Endings: -ed (pronounced /d/ or /t/ or /ded/ or /ted/) 

e Endings: -s (pronounced /s/ or /z/ or /ez/ or /es/) 

e Endings without a vowel: -ps, -ts 

e Suffixes/prefixes: un-, over-, under-, -ly, -ness, -ful, -est 


e Contractions: don't, isn't, weren't, etc. 


Use of Games in the Elementary Classroom 

Using games and planning fun activities to build and increase vocabulary in the 
elementary classroom has many benefits (Dodigovic, 2018). Games allow students to stay 
focused, to have a communicative environment within a meaningful context, and offer teamwork 
opportunities (Dodigovic, 2018). Additionally, games motivate students’ learning, reduce 
anxiety, and integrate reading, writing, speaking, and listening skills (Dodigovic, 2018). As 
games require active participation from the students, it makes the activities more dynamic and 
encourages active learning. Incorporating games as an educational tool improves learners’ 
enjoyment in the classroom (Maurer, Hudiburgh & Werwinski, 2020). Referring to an ESL 
context, Dodigovic (2018) highlighted that “children of all cultures seem to enjoy games”, and 
that “most first language word games are also transferable to second or foreign language 


classroom situations (p. 1)." 
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Learning by playing games in the classroom can promote ESL students’ creativity and 
allow them to find the motivation to communicate ideas and develop their metalinguistic 
awareness (Cho & Kim, 2018). Cho and Kyeung Kim (2018) suggested some ideas to integrate 
language and games in the elementary classroom. These ideas contemplate rhymes, alliterations, 
blending words, riddles, among others. These types of activities allow students to develop their 
phonological awareness (Cho & Kim, 2018). Additionally, by working with rhymes and 
alliteration, young learners practice the phonetic and phonological aspects of language (Cho & 
Kim, 2018). The educator’s role is to guide children to enjoy rhymes and alliteration by using 
chants, songs, and storybooks, and providing opportunities to experiment in group activities 


(Cho & Kim, 2018). 


By blending words, students practice the semantic aspect of language. They use syllables 
and phonemes in order to read words and express themselves in everyday conversations (Cho & 
Kim, 2018). The ability to blend words can be useful within different languages. Having this 
bilingual skill demonstrates that ESL students are aware of how the semantic and morphological 
systems work in their first and second language, recognizing their differences and similarities 
(Cho & Kim, 2018). Cavanagh (2008) clarified that learning through games is relevant to 
children because it is concrete, and something that they can use their five senses with. It explores 


the academic and fun aspects of learning and is a significant contribution for students. 


Patel (2021) mentioned another type of tool that can be useful to motivate students in a 
playful manner; he referred to educational technology and how this can enrich learning 
experiences. Some computer-assisted learning (CAL) programs, especially the ones that are 
developed in the form of games, are becoming popular in different countries as a means to 


support students’ learning (Patel, et.al., 2021). These types of programs are essentially created to 
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personalize each students’ learning in order to keep up with their learning pace, considering 
content and levels of difficulty (Patel, et.al., 2021). CAL programs are designed to fulfill the 
individual needs of each learner for them to have effective practice and improve learning 


outcomes (Patel, et.al., 2021). 


Furthermore, using word reading games in the elementary classroom suggests an 
improvement in reading skills in young learners, especially the ones who have shown having 
difficulties in their reading process (Van Uittert, Verhoeven & Segers, 2021). Most recently, new 
material has been developed to support beginning readers, and it has become a new tool to use 
for reading intervention and instruction. Using computer-assisted instruction (CAI) materials, 
students can also practice reading independently and can strengthen their reading skills through a 


digital learning environment (Van Uittert, Verhoeven & Segers, 2021). 


By implementing games in the elementary classroom, young learners might feel 
motivated and may be able to work for a longer period of time on their assigned task while 
focusing their attention on their work (Van Uittert, Verhoeven & Segers, 2021). Even if students 
are playing a difficult game, this still can enhance their memory, among other skills such as 
math, reading, writing, and the ability to follow directions in the classroom (Hanson-Smith, 


2016). 


Chapter 3: Project Design 


In this chapter, I explain the rationale behind creating a handbook for elementary teachers 
which contains a compilation of different games, resources, and strategies to improve reading 
and writing skills for ESL students by using a synthetic phonics approach. This handbook will 
assist teachers with strategies to be implemented as part of their lessons to practice and enhance 
reading and writing skills for elementary students. 

Instruction based in a synthetic phonics approach is effective to develop reading skills as 
is a step-by-step explicit method that allows students to strengthen their phonemic awareness by 
learning individual sounds, and blending and segmenting sounds (Jamaludin, et.al., 2015). 
English learners are taught to create words from separate phonemes and then blend them together 
to make words (Papp, 2020). Therefore, as is a systematic and explicit method, students learn 
how to read starting with the basic components of words; they start by learning the sounds of the 
letters of the alphabet. As they build that skill, learners are capable of blending sounds into 
words to eventually recognize and pronounce them in a text (Baker, 2008). 

There are many cognitive skills involved in the process of reading that include the ability 
of decoding graphemes into sounds to be able to create words and understand meaning from 
texts. This way, readers are able to encounter unfamiliar words and still be capable of decoding 
and reading them (Hidajat, Susanto & Iskandar, 2017). The main purpose of teaching phonics is 
to “train” students to develop their phonemic awareness and decoding skills for them to read any 


kind of words or text (Hidajat, Susanto & Iskandar, 2017). 
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Certainly, children enjoy learning through games, and they appreciate routines and 
repetition. Guided play-based learning is beneficial for young learners as it can have a positive 
impact on literacy development (Papp, 2020). The use of songs, rhymes, and chants helps 
children to get familiar with the sounds and build their phonemic awareness. To carry out these 
learning opportunities, materials should be interactive, use visual support and provide games that 
involve rhythm, repetition and, physical activities such as clapping, tapping the sounds, or 
jumping (Papp, 2020). 

ESL students should not learn the alphabet letters by their names; rather, they have to 
learn the letters by their sounds. For example, letter “a” sounds /æ/, like in the word apple, and 
not /er/ like in the word aim. Also, it is recommended that the sounds of letters are introduced in 
a certain order and not in alphabetical order (Papp, 2020). The most suggested order is the 
following group of letters: s, a, t, 1, p, n. This group is chosen because it simplifies three-letters 
combinations. More complex sounds that are written in more than one form are usually taught in 
one way. For instance, the sound /e1/ can be written in different ways as in the words rain (ai), 
snake (a-e) and play (ay) (Papp, 2020). Another example is what happens with the sound /ee/; it 
can be written differently in the words leek (ee), beads (ea), even (e-e), chief (ie), happy (y) and 
money (ey). 

This project is based in a second-grade class, where every student is an ESL learner. 
During the second half of the year, students continued to show inaccuracies in their spelling and 
reading of simple words. Thus, this project was developed in order to guide teachers and to 
motivate students to learn phonetics in a playful, interactive, and dynamic way. It provides 


resources and ideas that are beneficial for students and teachers. 
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The handbook provides different types of activities that teachers can apply in their 
lessons to teach phonics. The activities vary for visual, auditory, kinesthetic, and reading/writing 
learners, providing resources where students use technological and interactive games, read, 
write, play in teams, have to move, among others. These activities can be easily modified and 
transferred to any type of sound that needs to be taught. The handbook is organized to provide 
important information to be able to apply the activity in the classroom, each activity contains the 
following aspects: (a) purpose of the activity; (b) explanation of the activity; (c) resources 
needed; (d) variation of levels or differentiation. 

Through this handbook, teachers can use the information and resources provided to be 
used in their classrooms and to improve their phonemic awareness, reading, and writing skills in 


their ESL students. 


Chapter 4: The Project 


The present project is a handbook for teachers with different synthetic phonics strategies 
to improve reading and writing skills specifically for English as a second language (ESL) second 
grade students. The expectation for this project is to be a valuable resource for educators who 
want to accomplish the development of reading and writing skills in their students. This 
handbook includes a compilation of activities that are meant to be used during a phonics lesson. 
These activities are varied and designed to be significant for all students as they involve 


interaction, reading, writing, teamwork and movement activities. 
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SYNTHETIC PHONICS STRATEGIES ~ 
HANDBOOK FOR TEACHERS 


—ESL students—— 


DEAR EDUCATORS: 


In this handbook you will find different types of synthetic phonics activities 
for you to use with your ESL students, in order to improve their reading and 
writing skills. For each activity you will find the following: 









Purpose of the activity 
Explanation 
Resources 


Variation of levels (if needed) 
A sample of the activity 


GOOD LUCK! 
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The synthetic phonics handbook includes 7 different types of strategies to be used in a 


second grade ESL classroom. It provides one page with the name of the activity, and another 


page for purpose, explanation, resources, and variation of levels; followed by a sample of the 


activity. 









PURPOSE 
Students are aware of every 
sound and are able to identify 
diagraphs or clusters. 


RESOURCES 
Words for the specific sounds 
with visual symbols. 


#1 Tap the 
sounds 


#1 TAP THE SOUNDS 





EXPLANATION 


Students tap the sounds with 
their fingers. 


VARIATION OF LEVELS 
High students write sentences 
with the words. 


Can you tap these words? 
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PURPOSE 
For kinesthetic students, they can jump 
and move as they hear the target 
sound. 


RESOURCES 


List of words. 


EXPLANATION 
Students listen to many words, but when 
they hear a words with the target sound, 
they jump. 


VARIATION OF LEVELS 
Use visual support for the list of 
words for low students. 
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Alt 
Og 


cake 





bone 





slide 





#3 Roll the 
dice 
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PURPOSE. EXPLANATION 
Develop team work skills as they One student throw the dice and choose one 


work in teams to throw the dice word from that row to read to their classmates. 
and read the words. The rest of the group color that word. 


RESOURCES VARIATION OF LEVELS 


Roll the dice mat Mixed abilities group 


Phase 5 ‘ai’, ‘ay’ and ‘a-e' Sound Family Phoneme Roll and Read Mat 








rake name 





whale make | grape 














Source: Twinkl 


#4 Find the 
correct spelling 


PURPOSE EXPLANATION 
Students check their understanding of Students see the pictures and say the 
the target sound by choosing the words, then they show the correct spelling 
correct spelling. of those words. 


RESOURCES VARIATION OF LEVELS 
PPT with words to find the Check how students will say all 
correct spelling the words, regardless of the 
t spelling. 
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Match the picture to the long a word that is spelled correctly. 
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e 


a 








y 


y 


Choose the long a word that is spelled correctly. 
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Let’s find the correct spelling for each word. 


1. snayl 


. snale 
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#5 BOARD GAMES 


PURPOSE EXPLANATION 


Develop team work skills as they play 
in groups with phonics board game 


RESOURCES VARIATION OF LEVELS 


Board games Can be played individualy with 
their tables or with a partner. 


Board games may vary 
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seame ninga Dec 


Beal, Hh tracs 


segmenting IDe 


Seat ENon High treguan, 


Oyy, 
Yg Si 
br 


% 
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ai, ay, a_e, eigh, ey 


Start 


eight 





2. Sound out ta bland the word you land on 


4 | I Who will finish flew? 
Cgay away 






Source: Twinkl 


PURPOSE 
Students increase their 
vocabulary and identify specific 
sounds according to the clues. 


RESOURCES 


“I spy with my little eye” picture 
Clues visual support 


EXPLANATION 
Students listen to the clues and 
look for words according to the 

instruction. 


VARIATION OF LEVELS 
High students say all the 
pictures. They write them. 





ource: Twinkl 








ource: Twinkl 
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| Spy and Read 


Read each word and then click on the matching picture in the 
box. 





Source: Twinkl 


| Spy and Read 


Read each word and then click on the matching picture in the 
box. 


bird 
toys 


bead 


thirteen 





Source: Twinkl 










PURPOSE 


Practice reading skills and 
strengthen the target sound 


RESOURCES 


Target sound texts. 


#7 Read 
the story 


EXPLANATION 
Students read the text and 


identify words with the target 
sound. 


VARIATION OF LEVELS 
Different levels for the text. Low 
students read shorter texts. 
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Can you spot the ay, ai and a-e words 
in this story? 


One day in May, Yan went on the train to stay at his 
dad’s place. He went to play in the garden and saw a 
snail. He rushed to tell his dad. His dad put the snail in 
a pail and sprayed it with some water. Yan got his 
crayons and made a picture of the snail. Then he put 
them away and his dad made tea. He putit on a tray so 
they could eat it in the garden. 





Source: Twinkl 


Long a — Reading 


Fay and Jane like to play at the lake. 
One day, they made a maze in the hay. 
On the same day, they had rain and hail, 
so Fay and Jane ran back to play games. 










“Can Fay stay and play games?” Jane 


asked her Dad. 


“Fay can stay and play if her mom and 
dad say it is okay,” said Jane’s dad. 

Fay and Jane stayed up late and 
played games. 







Source: ESL phonics 


Chapter 5: Conclusion 


“The more you read, the more things you know. The more that you learn, the more places 
you'll go”. This is a famous quote by Dr. Seuss that explains why reading is important. Reading 
is the key to learning; it is a complex process that must be developed from an early age. One of 
the most difficult challenges that teachers deal with is teaching young learners how to read, 
hence the importance for educators of being properly prepared and understanding the processes 
involved. 

After four years of teaching Spanish in an elementary school in North Carolina, this year, 
I returned to my home country Chile to teach English as a second language in a second-grade 
class for the first ttme. While teaching English to my ESL students I realized how much they 
struggled with their reading and writing skills, using mostly their native phonetics to read and 
write, and making many mistakes. I noticed that this difficulty also affected them in other 
subjects as they could not understand instructions or express their ideas on paper. 

In the course of my research, I learned that one of the most effective approaches to 
developing reading and writing skills for early readers is the synthetic phonics approach, a 
method that I was not an expert on, but believed was important to master in order to help my 
students. 

During my experience this year and by developing this thesis project, I have learned that 
teaching phonics to students as part of their routine, and in a dynamic form, can become useful 
and significant for them. Applying activities that targeted different learning styles and that 


included a variety of strategies in a repeated manner became beneficial for students as they 
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started to make fewer mistakes while reading and writing because they understood why certain 
words sounded that way. 

The research for this project helped me understand that, even believing that the synthetic 
phonics approach was the most effective method to teach reading and writing to young learners, 
there are other approaches that need to be considered. The whole language approach states the 
opposite of the synthetic phonics approach in many aspects, especially in the amount of 
instruction and guidance teachers give to students, however, I believe that they can complement 
and target different elements of children’s learning processes. 

Throughout the creation of this project, I have had the opportunity to improve as an 
educator; at the beginning of this process, I did not consider myself an expert in the matter, but 
now I believe that I have more tools and knowledge to offer to my students. I hope that the 
handbook created for teachers with different synthetic phonics strategies to implement in an ESL 
second grade classroom will help educators to have more resources to use in their phonics class 
in a playful, dynamic, and engaging way for children. 

My hope is that this project can reach all those teachers who lack confidence to teach 
phonics or are struggling to find the correct method to help their young students to improve their 
writing and reading skills. I would love to see this handbook as part of phonics lessons 
implemented in the classroom. 

I am looking forward to conducting more research on the topic and finding more 
strategies to keep students engaged and motivated during their reading processes. As I mentioned 
before, reading is the key to learning and an opportunity to use imagination to see the world; 


learning how to read by learning phonics is just the beginning. 


References 


August, D., Calderón M., & Carlo M. (2002). The transfer of skills from Spanish to English: A 
study of young learners. Center for Applied Linguistics. 

Baker, T. (2008). Applying reading research to the development of an integrated lesson plan. 
English Teaching Forum. 1, 22-29. 

Brooks, M. & Brooks, J. (2005). Whole language or phonics: Improving language instruction 
through general semantics. Educational Base, 3(62), 271-280. 

Cavanagh, S. (2008). Playing games in classroom helping pupils grasp math: Benefits for poor 
children seen to be particularly encouraging. Education Week, 27(35), 10-14. 

Cho, H. & Kim, H. (2018). Promoting creativity through language play in EFL classrooms. 
TESOL Journal, 9(4), 1-9. https://doi.org/10.1002/tesj.416 

Clark, A. (2013, August 13). Phonics-based reading vs. the whole language approach. 
Educational Connections, Tutoring and Test Prep. _https://ectutoring.com/phonics-based- 
reading-whole-language-approach 

Colorin Colorado. (2007). Capitalization on similarities and differences between Spanish and 


English. National Education Association: Partnering to Support ELLs. Retrieved from 


https://www.colorincolorado.org/article/capitalizing-similarities-and-differences- 


between-spanish-and-english 
Davis, A. (2013). To read or not to read: Decoding synthetic phonics. Philosophy of Education 


Society of Great Britain, 1(20), 1-38. 


41 


Dixon, J., & Tuladhar, S. (1996). Whole language: An integrated approach to reading and 
writing. Action-learning manuals for adult literacy. University of Massachusetts, Center 
for International Education. https://scholarworks.umass.edu/cie_actionlearningmanual/4 

Dodigovic, M. (2018). Games and fun activities to build vocabulary. The TESOL Encyclopedia 
of English Language Teaching. John Wiley & Sons, Inc. DOI: 
10.1002/9781118784235.eelt075 

Hanson-Smith, E. (2016) Games, gaming, and gamification: Some aspects of motivation. TESOL 
Journal, (7)1, 227-232. doi: 10.1002/tesj.233 

Helman, L. (2004). Building on the sound system of Spanish: Insights from the alphabetic. 
Education Database, 557) 452-460. 

Hempenstall, K. (1997). The whole language-phonics controversy: An historical perspective. 
Educational Database, 4(17), 399-418. 

Hidajat, L., Susanto, Y. & Iskandar, A. (2017). The effect of synthetic phonics on the 
development of reading skills in L1 and L2. The Journal of Asia TEF, 14(3) 398-413. 
http://dx.doi.org/10.18823/asiatefl.2017.14.3.2.398 

International Literacy Association. (2020). In memoriam: Kenneth S. Goodman (1927-2020). 
Retrieved from https://www.literacyworldwide.org/blog/literacy-now/2020/03/17/in- 


memoriam-kenneth-s-goodman 


Jamaludin, K., Alias, N., Khir, R., DeWitt, D., & Kenayathula, H. (2015). The effectiveness of 
synthetic phonics in the development of early reading skills among struggling young ESL 
readers. School Effectiveness and School Improvement: An International Journal of 


Research, Policy and Practice, 27(3), 1-16. doi: 10.1080/09243453.2015.1069749 


42 


Maurer, K., Hudiburgh, L., & Werwinski, L. (2020) What do students gain from games? Dice 
games vs word problems. Teaching Statistics, 42, 41—46. 
https://doi.org/10.1111/test.12214 

Papp, S. (2020). Phonics and Literacy instruction for young learners in EFL. Part of the 
Cambridge papers in ELT series. Cambridge University Press. 

Patel, P., Torppa, M., Aro, M., Richardson, U., & Lyytinen, H. (2021). Assessing the 
effectiveness of a game-based phonics intervention for first and second grade English 
language learners in India: A randomized controlled trial. Journal of Computer Assisted 
Learning, 37(5), 1—14. _https://doi.org/10.111 1/jcal.12592 

Peregory S. & Boyle, O. (2013). Reading, writing and learning in ESL. A resource book for 
teaching K-12 English learners. 6th ed. Pearson. 

Robinson, J. (n.d.) Evaluation of teaching methods to improve reading performance of English 
language learners. Robinson Education Consulting. 

Rose, J (2006). Independent review of the teaching of early reading. Department for Education 
and Skills. 

Uribe-Enciso, O. L., Fuentes Hernandez, S. S., Vargas Pita, K. L., & Rey Pabón, A. S. (2019). 
Problematic phonemes for Spanish-speakers’ learners of English. Education and 
Learning Research Journal, 1(19), 215-238. https://doi.org/10.26817/16925777.701 

Uribe, O., Smith, S., Vargas, K. & Rey, A. (2019). Problematic phonemes for Spanish speakers’ 
learners of English. Gist Education and Learning Research Journal, 1(19), 215-238. 

Van Uittert, A., Verhoeven, L., & Segers, E. (2021). Responsiveness to a game-based 
intervention to enhance reading efficiency in first graders. Journal of Computer Assisted 


Learning, 37(5), 1—14. https://doi.org/ 10.111 1/jcal.12599 


Wilson, B. (2016, August). What’s all the fuss about synthetic phonics? EFL Magazine. 


https://eflmagazine.com/whats-fuss-synthetic-phonics/ 


Yoo, S. (1998). Early childhood teachers beliefs about literacy based on the whole language 


approach. Educational Database, 2(22), 12. 


43 


